A successful transition from university to working life requires that graduates are able to employ their education and academic competences in real working-life contexts. Our previous research showed that graduates varied in how they were able to reflect on their competences at the time of graduation. The present longitudinal mixed-method study follows the same graduates and explores their evaluations of the usefulness of university education and career success, three years after graduation. The follow-up data consisted of 57 graduates' survey answers analysed by quantitative and qualitative methods. The results showed that graduates who were able to describe and evaluate more competences at the time of graduation perceived their current jobs to correspond more to their education. Graduates with more limited evaluations of their competences, on the other hand, had experienced more challenges related to employment and were more uncertain of their goals. The results also showed that having diverse competences and an ability to recognise them at the time of graduation is important for later career success and may also be related to what kind of challenges graduates face in working life.
Introduction
Successful transitions from university to working life require that graduates are able to employ their education and academic competences, such as critical thinking as well as collaboration and communication skills, in real working-life contexts (Tomlinson 2008; Grosemans, Coertjens, and Kyndt 2017) . Many studies have explored students' or graduates' experiences of the development of academic competences during university studies (Crebert et al. 2004; Vaatstra and De Vries 2007) , which can be considered as reflecting the usefulness of university education. However, evidence shows that students and graduates are not able to develop enough competences for working life (Tynj€ al€ a et al. 2006; Tymon 2013 ). In addition, there is evidence of selfassessed development of competences during university studies being related to graduates' satisfaction with their degrees as well as their career success (Vermeulen and Schmidt 2008; Braun, Sheikh, and Hannover 2011; Grace et al. 2012) . This was also illustrated by Semeijn et al. (2006) , where graduates' evaluations of their competences were positively associated with having a job requiring an academic education. Thus, graduates' evaluations of competences developed during studies, degree satisfaction and early career success can be seen as indicators of how successful the graduates have been in transitioning to working life.
Most research concerning academic competences, degree satisfaction and career success, as well as their relation to each other, has used surveys. However, surveys do not always give a clear picture of the individual differences in graduates' perceptions of the kind of academic competences they are able to develop during their university studies. Our earlier research has shown graduates differing from each other in the way they were able to describe academic competences in interviews, although their survey answers were very similar (Tuononen, Parpala, and Lindblom-Yl€ anne 2018) . Qualitative research is therefore needed, as it can deepen our understanding of the phenomenon. The present qualitative study will, therefore, focus on academic competences, degree satisfaction and career success.
Experiences of the development of academic competences and degree satisfaction
In the present study we use the concept of academic competences to refer to competences and skills which are expected to develop during university studies and needed in working life (Van Dierendonck and Van der Gaast 2013; Grosemans, Coertjens, and Kyndt 2017; Mah and Ifenthaler, 2017; Tuononen, Parpala, and Lindblom-Yl€ anne 2017) . Academic competences consist of attitudes, behaviours and skills, including academic skills, study skills, interpersonal skills and self-conceptions (DiPerna and Elliott 1999). Mah and Ifenthaler (2017) have identified a conceptual model of academic competencies which includes time management, learning skills, selfmonitoring, technology proficiency and research skills. Thus, it can be said that academic competences include generic skills. Evidence shows a majority of graduates feeling that developing such competences at university is more important for their careers than acquiring content knowledge, because these competences improve opportunities to find employment after graduation (Crebert et al. 2004) . Previous studies have focused mainly on a particular context, such as university or working life (Crebert et al. 2004; Vaatstra and De Vries 2007) , in which evaluations of competences have been measured, leaving the developmental aspect unexplored. Thus there is a need for a longitudinal study which explores graduates' transition from university to working life, and possible changes in their evaluations of competences.
There is evidence of experiences of the development of competences at university being related to degree satisfaction. Graduates who felt that they were able to develop more academic competences during university studies have also been more satisfied with their degree at the time of graduation (Tuononen, Parpala and, Lindblom-Yl€ anne 2018) , or had more positive evaluations concerning course satisfaction (Lizzio, Wilson, and Simons 2002; Grace et al. 2012 ). However, contradictory evidence exists of graduates' degree satisfaction: many graduates have felt that their degree had improved their employment situation but at the same time others have felt that the degree did not enable them to find a job they wanted or a job that met their expectations (Gedye, Fender, and Chalkley 2004; Teichler 2007) .
Career success
Graduates' career success has been explored in many studies (Vermeulen and Schmidt 2008; Braun, Sheikh, and Hannover 2011) . Career success can be divided into objective and subjective types. Objective career success is usually measured by employment situation and salary, and subjective career success using individual evaluations of job satisfaction (Abele and Spurk 2009; Van Dierendonck and Van der Gaast 2013) . In the present study, we examine both objective and subjective career success by focusing on graduates' work situation, work history and job satisfaction, taking into account the nature of graduates' work when exploring their career success.
Graduates' self-rated evaluations of the academic competences they were able to develop in higher education seem to be related to their career success (Semeijn et al. 2006; Vermeulen and Schmidt 2008; Braun, Sheikh, and Hannover 2011; Van Dierendonck and Van der Gaast 2013) . More precisely, systematic competences, such as time-management skills and the ability to organise work effectively, has been associated with career success. In addition, graduates who found that they had developed many competences during their studies have perceived their education as being more useful for their current job compared to graduates who felt they had developed less competences (Vaatstra and De Vries 2007) .
Successfully transitioning from education to working life as well as career success can also be examined by exploring the challenges that graduates face in working life. Unemployment, temporary contracts, part-time employment and difficulties finding work that relates to one's study field are challenges that higher education graduates encounter more often (Teichler 2007) . However, only a few studies have explored difficulties in working life from the graduates' own perspective (Perrone and Vickers 2003; Tuominen, Rautopuro, and Puhakka 2011) . In a study of Finnish graduates, regional employment situation, poor employment prospects in the field, inadequate networks and lack of work experience were the most reported reasons for difficulties in finding employment (Tuominen, Rautopuro, and Puhakka 2011) .
There is also evidence that graduates with non-professional fields perceived they had poorer quality jobs and less labour market opportunities than graduates in professional fields (OkaySomerville and Scholarios 2017) . Similarly, research evidence shows that generalists encounter more difficulties in transitioning to working life than professionals (Puhakka, Rautopuro, and Tuominen 2010) , and graduates from humanities and social sciences were less satisfied with their jobs (Garc ıa-Aracil and Van der Velden 2008). Evidence suggests that university students may also be completely unaware of the challenges awaiting them after graduation, and that might lead to disappointment when expectations and employment opportunities differ (Perrone and Vickers 2003) . Thus, it is important to explore what kind of challenges graduates experience and how graduates differ in terms of the challenges they face in their early careers.
In the present longitudinal mixed-method study, we aim to explore graduates' evaluations of the usefulness of university education by examining their evaluations of competences, degree satisfaction and career success. The data were obtained through a survey including also openended questions. In addition, the aim is to investigate changes in graduates' descriptions and evaluations of their academic competences at the time of their graduation and three years afterwards. In our previous interview study, we found that at the time of graduation, the graduates varied in how they were able to describe and evaluate their academic competences developed at university (Tuononen, Parpala, and Lindblom-Yl€ anne 2017) . The variation was found based on the interviews which were read in an iterative manner while searching for descriptions of academic competences. Descriptions were compared and similar descriptions of competences were combined. Finally two main categories, Rich and Limited evaluations, were formed.
Graduates with Rich evaluations were able to describe and evaluate several academic competences developed at university, including such demanding ones as critical thinking and applying knowledge as well as practical competences such as communication skills. Graduates with limited evaluations described competences narrowly, expressing only practical competences or operational competences (Delamare Le Deist and Winterton 2005) such as communication skills, language skills or IT skills, or they had difficulties describing any academic competences (Tuononen, Parpala, and Lindblom-Yl€ anne 2017) . We thus continued with individual level analysis and the graduates were grouped according to the number and quality of the descriptions they mentioned. In the present study, we use Rich and Limited to refer to graduates with different evaluations of their academic competences. We extend our previous study by following up on how graduates representing these two groups evaluate the usefulness of their education as well as their career success three years after their graduation. We apply a mixed method approach with two phases: first we explore the evaluations using quantitative data and then go deeper using qualitative data.
The research questions are as follows: 
Materials and methods

Participants
The present longitudinal study was conducted in one research-intensive university in Finland.
The study was a follow-up on our previous studies in which 83 graduates were interviewed at the time of their graduation and were subsequently divided into Rich and Limited evaluation groups depending on their evaluations of academic competences Lindblom-Yl€ anne 2017, 2018) . At the graduation phase, a total of 64% of the graduates were classified in the Rich evaluation group and 36% in the Limited evaluation group. In the present follow-up study, 57 of the graduates who participated in the study at the time of graduation completed a follow-up questionnaire three years after their graduation. Of these 57 graduates, 29 (51%) belonged to the Rich evaluation group and 28 (49%) to the Limited evaluation group. Almost all participants in the follow-up study were generalists, meaning that they had graduated in non-professional fields representing the Faculty of Arts, Faculty of Behavioural Sciences and Faculty of Social Sciences. Most were females (n ¼ 39; 67%). The mean age was 33 years, SD ¼ 6.2).
Materials
The follow-up questionnaire included questions about the usefulness of university education, and career success (Appendix 1). Usefulness of education was examined using several items measuring how university studies had developed different academic competences. Degree satisfaction was measured by three questions focusing on how satisfied the participants were with their degrees in terms of careers, how well their current jobs corresponded to their academic education, and would they choose the same study field again. In addition, career success was examined by graduates' employment situation, work history after graduation, job satisfaction and evaluations of reasons for difficulties in finding employment. The nature of the work was measured in terms of three types of work: one's own academic work, other academic work and non-academic work. One's own academic work meant academic work relating to the graduates' study field; other academic work meant academic work which differed from the graduates' study field; non-academic work had no connection to university studies.
There were also open-ended questions on what have been the most important competences and skills that the graduates have learned at university and have used in working life, what the graduates needed more of at university and what kind of challenges they had faced in working life.
Analysis
The present mixed-method study applied both quantitative and qualitative analysis to gain a comprehensive picture of the phenomenon and to validate the results (Teddlie and Tashakkori 2009) . The use of mixed methods is emphasised when analysing change (Lindblom-Yl€ anne, Parpala, and Postareff 2014). The changes were analysed between and within the Rich and Limited evaluation groups. First, we analysed the changes in evaluations of academic competences within each group by paired samples t-test. The differences between the Rich and Limited evaluation groups were then analysed using an independent samples t-test and chi-square tests.
To analyse changes in evaluations, we applied the method of using the change variables (Lindblom-Yl€ anne, Parpala, and Postareff 2014). The change variables were created by subtracting the graduates' second measurement scores (three years after graduation) from the first measurement scores (at the time of graduation). The direction of change (increase, decrease, no change) was also examined. Effect sizes were calculated using Cohen's d, and the results were interpreted using the guidelines of 0.20 as a small, 0.50 as a moderate and 0.70 as a large effect (Cohen 1988) . The quantitative analyses were carried out using SPSS 22. Open-ended answers were analysed using content analysis, which includes the phases of coding, creating categories and abstraction (Elo and Kyng€ as 2008) . The first author listed all descriptions and formed preliminary categories. The categories were then discussed with the second author, and final categories were created and labelled together with all the authors. The agreement of categories between the authors was high. After this, the categories were coded as dummy variables into the data and chi-square tests were used to analyse differences in categories between the graduates in the Rich and Limited evaluation groups. To analyse the changes in qualitative descriptions of academic competences developed at university, we utilised the interviews that had been conducted at the time of graduation and analysed in our previous study (Tuononen, Parpala, and Lindblom-Yl€ anne 2017) . The study design is presented in Figure 1 .
Results
Usefulness of university education: changes in evaluations of academic competences and degree satisfaction
Our first aim was to explore changes in graduates' descriptions and evaluations of their academic competences measured at the time of their graduation and three years after graduation. First, we explored changes within the Rich and Limited evaluation groups. The results of the paired Figure 1 . The follow-up and mixed-method study design.
samples t-tests showed that within the Rich evaluation group there were statistically significant changes in two of the skills: collaboration and communication (t ¼ 3.20 p < 0. 05, Cohen's d ¼ 0.60) and developing new ideas (t ¼ 2.37, p < 0.05, Cohen's d ¼ 0.44). Graduates scored lower on these items three years after graduation compared to the evaluations at graduation. Among graduates in the Limited evaluation group a statistically significant difference was also noted in changes in collaboration and communication skills (t ¼ 2.20, p < 0.05, Cohen's d ¼ 0.42), and these graduates also scored lower on this item three years after graduation. Changes in other items were non-significant although the direction of change was positive in many items.
Differences in changes between the groups were then explored. The results of the independent samples t-test showed that the groups did not statistically differ in changes of their evaluations of academic competences. The results, however, showed that in five of seven academic competences the direction of change was different between the groups. Among the Limited evaluation group the change was positive in most items, indicating that the second measurement scores were higher than the first measurement scores compared to the Rich evaluation group, whose scores were in most of cases lower at the second measurement point than the first. Overall, the quantitative results showed that the highest scores in both groups and at both measurement points were analysing and structuring of information, critical thinking and seeing different perspectives. The lowest scores were in collaboration and communication skills and developing new ideas at both measurement points. The means, standard deviations and change variable of the Rich and Limited evaluation groups are presented in Table 1 .
Following the quantitative analysis, we focused on the graduates' experiences three years after their graduation. First, we analysed the graduates' qualitative descriptions of the most important skills and competences they had developed at university and needed in working life (Table 2) . Four main categories were created: (1) information processing skills, (2) collaboration and communication skills, (3) individual factors and (4) professional skills. The chi-square tests showed that graduates in the Rich and Limited evaluation groups did not differ in their answers on developed and important skills. More specifically, competences related to information processing were most often mentioned in both groups. These competences included searching for information, critical thinking and seeing different perspectives. In addition, graduates in both groups considered analysing information and substance knowledge developed at university to be important in working life. Furthermore, graduates mentioned that collaboration and communication skills had been important competences in working life; in particular, the presentation of knowledge was often mentioned. Moreover, graduates mentioned individual factors that comprise learning skills and time-management skills as well as self-beliefs. Self-beliefs included, for example, initiative, persistence and self-efficacy. In addition, both groups mentioned professional skills, such as research skills, as well as pedagogical skills as important. 
Degree satisfaction in terms of career
Our second aim, in the phase three years after graduation, was to explore graduates' evaluations of degree satisfaction regarding their careers. The results revealed the Rich evaluation group assessed that university education corresponded more to their current job (M ¼ 4.70, SD ¼ 0.66) compared to the Limited evaluation group (M ¼ 3.46, SD ¼ 1.53), t ¼ 3.96, p < 0.001, Cohen's d ¼ 1.04). However, there was no statistically significant difference in degree satisfaction between the Rich (M ¼ 4.03, SD ¼ 1.11) and Limited evaluation (M ¼ 3.71, SD ¼ 1.12) groups, although graduates in Rich group scored higher on the item. The results also showed that 28% of graduates (n ¼ 16) would not choose the same field if they were to begin their studies again. However, no statistically significant difference was noted between the Rich (n ¼ 8) and Limited (n ¼ 8) evaluation groups. The graduates' degree satisfaction was qualitatively analysed by asking them what they would have needed more of at university from the perspective of working life. Four main categories were found: (1) work-related practices, (2) generic skills, (3) specific knowledge, and (4) study counselling (Table 3) . The results showed no statistically significant differences in answers between the Rich and Limited evaluation groups. Graduates most often mentioned the need for more work-related practices such as offering more knowledge about working life and possible jobs as well as counselling about working life. They also expressed an interest in greater networking opportunities, meaning more contacts with companies and business projects, and to have more practical examples in courses. In addition, support in recognising one's own competences was mentioned. Social and presentation skills as well as critical thinking were the generic skills that graduates said they would need more of during their studies. General study counselling, and specific knowledge related to business, were also mentioned. Although there were no statistically significant differences in descriptions between the groups, all descriptions relating a need for more support in recognising one's own competences and having more critical thinking skills were mentioned among graduates in the Limited evaluation group.
Career success
Graduates' career success was explored using different variables such as the graduates' current employment situation, work history and job satisfaction as well as difficulties experienced in working life. The results showed that the majority of graduates were employed three years after graduation and that most were engaged in their own academic work. No significant differences in employment situation between the Rich and Limited evaluation groups were found, although minor differences were evident (Table 4) . Most of the graduates in the Rich evaluation group were engaged in their own academic work and less non-academic work compared to the Limited evaluation group. In addition, the Rich evaluation group had, on average, shorter unemployment periods than the Limited evaluation group. In terms of job satisfaction, no statistically significant difference was found (t ¼ 1.93, p. 059) although the Rich evaluation group's scores were higher (M ¼ 4.24, SD ¼ 1.09) than those of the Limited evaluation group (M ¼ 3.58, SD ¼ 1.28).
Difficulties in working life
Finally, we aimed to explore the kinds of challenges graduates had experienced in working life, and three main categories emerged from the data (Table 5) : (1) individual factors, (2) individual difficulties in employment, and (3) factors related to the workplace. Graduates most often mentioned challenges related to individual factors. For example, the need for more generic skills, especially social and presentation skills, was reported. Performance anxiety was also mentioned among some graduates as well as time management and well-being. There was a statistically significant difference in terms of individual difficulties in employment as a challenge in working life (X 2 ¼ 7.007, df ¼ 1, p ¼ 0.008). Graduates in the Limited evaluation group mentioned employment as a challenge more often (11 times) than graduates in the Rich evaluation group (four times). These instances included difficulties finding employment, uncertainty about finding employment in one's own field and dealing with unemployment. Factors related to the workplace included the content and organisation of work, for example, no challenges or poor leadership.
The graduates were asked if they had experienced employment difficulties after graduation and about the reasons for them. A total of 52% (n ¼ 30) of graduates had experienced difficulties. The results showed statistically significant differences between the Rich and Limited evaluation groups in poor employment situation (t ¼ -2.821, p < 0.05, Cohen's d¼ 1.01) and (Table 6 ). In general, the Limited evaluation group scores on all items were higher than the Rich evaluation group. Only inadequate networks was given higher scores in the Rich evaluation group, although the difference was not statistically significant.
Discussion
The present longitudinal study followed graduates from their graduation to three years after graduation and explored their evaluations of the usefulness of their university education as well as their career success using both quantitative and qualitative methods and various variables. The follow-up study compared graduates in the Rich and Limited evaluation groups which were found in our previous study, showing that graduates in the Rich evaluation group were able to describe diverse academic competences varying from critical thinking to collaboration skills, whereas those in the Limited evaluation group described only practical competences such as collaboration skills or language skills (Tuononen, Parpala, and Lindblom-Yl€ anne 2017). First, we explored the usefulness of university education by examining the evaluations of how university studies had developed different academic competences among the graduates. Changes in these evaluations within and between the Rich and Limited evaluation groups were examined. The follow-up study showed that significant changes had occurred within the groups. Three years after graduation, graduates in the Rich and Limited evaluation groups perceived that in their studies they had not developed as many collaboration and communication skills as they had evaluated at the time of graduation. In addition, the results showed no differences in changes of evaluations between the groups.
We asked the graduates to describe the most important skills and competences that they had developed at university and were using in working life. They mentioned information processing skills, collaboration and communication skills as well as individual factors relating to these skills, and no significant differences between the groups were found. This was in line with the questionnaire data showing that the graduates mentioned competences that also seem to have been developed in the light of the inventory data when comparing the two measurement points. It was interesting that the graduates did not differ in their qualitative descriptions three years after graduation, although their descriptions differed at the time of graduation, showing rich and limited evaluations of academic competences.
Three years after graduation, the Limited evaluation group also mentioned that university studies had developed demanding competences such as critical thinking and seeing different perspectives. This was the dimension that distinguished them from the Rich evaluation group at the time of graduation. The quantitative survey results also showed that three years after graduation the Limited evaluation group evaluated their development of competences at university more positively than at the time of graduation. Thus, it might be that some graduates are not able to identify and evaluate their competences before they can use them in real workinglife situations. In addition, there is evidence that students appear to underestimate their competences at the time of graduation (Baartman and Ruijs 2011) . Contrarily, the present follow-up study showed that three years after graduation the Rich evaluation group scored lower in all competences. It might be that good metacognitive skills at the time of graduation enabled them to more critically evaluate gained competences. Another explanation might be that they are working in demanding contexts which require a lot of different competences, and thus they evaluate them as developed less at university. Similarly, evidence shows that graduates perceived requirements of different generic competences in working life higher than they evaluated these skills developed at university (Teichler 2007) , or that graduates perceive skills as more important at work than their own ability in those skills (Nabi and Bagley 1999) .
Our second aim was to explore graduates' views of usefulness of education and their degree satisfaction in terms of their careers. The study confirmed previous findings that competences are positively related to degree or course satisfaction (Lizzio, Wilson, and Simons 2002; Tuononen, Parpala, and Lindblom-Yl€ anne 2018) . It was also found that the ability to evaluate diverse competences at the time of graduation was related to perceptions of the usefulness of education regarding graduates' current jobs. Our previous study showed that graduates with rich evaluations of their competences were able to perceive any kind of work experiences as useful for their studies already at the time of graduation.
Both the Rich and Limited evaluation groups' answers about what they would have needed more of during their studies included work-related practices, generic skills, study counselling and specific knowledge. Work-related practices, such as more information on jobs, practice in studies, working-life-oriented counselling as well as networking, were most often mentioned in both groups. Similarly, previous studies have shown that there should be more practice and internships, collaboration with industry, project work and leadership training (Crebert et al. 2004) . In both Rich and Limited evaluation groups, graduates mentioned a need for more social and presentation skills. However, there was an interesting difference between the groups, though not statistically significant: only graduates in the Limited evaluation group mentioned the need for more critical thinking skills as well as support in recognising their own competences. Thus, it seems that three years after graduation some graduates in the Limited evaluation group continued to experience a need for those competences and skills that they had difficulties with at the time of graduation Tuononen, Parpala, and Lindblom-Yl€ anne 2017).
The third aim was to explore graduates' career success by looking at their employment situation, work history, job satisfaction and challenges in working life. The results showed that the majority of graduates were employed three years after graduation and that most had a job which matched their academic education. Graduates in the Rich and Limited evaluation groups did not statistically differ in their employment situation, which is in line with a recent study showing that self-assessments of competences were not related to graduates' work situations in terms of being employed or unemployed (Pir og 2016). However, despite no significant differences in employment situation being noted, minor differences can be seen. For example, graduates in the Rich evaluation group had more often academic work which was related to their study field and were more satisfied in their work. Evidence shows that working in your own study field increases job satisfaction (Garc ıa-Aracil and Van der Velden 2008). It is interesting that this nature of work difference between Rich and Limited groups was already observed at the time of their graduation (Tuononen, Parpala, and Lindblom-Yl€ anne 2017) . Six of the graduates in Limited group did not answer the question in terms of the nature of work but all the graduates in Rich group did. Thus, it might be that graduates in the Limited group have had difficulties in evaluating the nature of work. In order to be able to understand the reasons behind this, more research is needed from these groups, for example, more precise background information.
The results are also in line with studies showing that graduates who felt that they had developed more competences at university were more satisfied with their jobs and career success, in addition to more often having a job requiring an academic education (Semeijn et al. 2006; Braun, Sheikh, and Hannover 2011) . There is also evidence that students who focused on learning, continuous improvement and developing new skills have been more satisfied with their careers after graduation (Van Dierendonck and Van der Gaast 2013) . Similarly, the Rich evaluation group devoted more time and effort to learning different competences while studying (Tuononen, Parpala, and Lindblom-Yl€ anne 2018) . Interestingly, Braun, Sheikh, and Hannover (2011) showed a positive relation between career success and both time-management skills and being able to meet challenges, suggesting that the ability to organise and regulate one's learning are particularly important competences for future career success.
The present study revealed that most of the challenges that graduates reported to have had in working life were related to the need for more generic skills, especially presentation and social skills. This is in line with quantitative results which revealed that collaboration and communication skills were scored the lowest at both measurement points, and after the graduation scores were even lower. It can therefore be suggested that graduates need more collaboration and communication skills for working life, as other studies have also found (Elias and Purcell 2004; Teichler 2007; Andrews and Higson 2008; Garc ıa-Aracil and Van der Velden 2008; Puhakka, Rautopuro, and Tuominen 2010) . This may be because some students do not realise the importance of generic skills in the future and do not put enough effort into learning them (Gedye, Fender, and Chalkley 2004; Tuononen, Parpala, and Lindblom-Yl€ anne 2018) . Therefore, the importance and relevance of these skills for working life should be emphasised to students, and it should be ensured that students have the possibilities to develop social skills in particular, for example, by providing active learning environments (Vaatstra and De Vries 2007) .
The results also revealed that employment as a challenge was mentioned more often in the Limited than the Rich group. It might be the case that graduates in the Limited group had fewer opportunities to work in a field related to their studies, and thus experienced more such difficulties. In addition, it was found that the Rich and Limited groups evaluated their reasons for difficulties in finding a job differently. Poor employment situation and uncertainty about one's own goals were reported more among the Limited than Rich evaluation group. Uncertainty about own goals might also explain why the Limited evaluation group experienced more challenges related to employment. There is evidence that graduates who have lacked clear career plans have had temporary or low-quality jobs (Pollard, Pearson, and Willison 2004) . This indicates that the Rich evaluation group in our study seemed to possess the skills to set clear goals, which are an important element of self-regulation skills (Pintrich 2004) . Hence, this study suggests that the ability to make career plans is important for career success (Jackson and Wilton 2017) , and that self-regulation skills have an important role in this process.
A few methodological issues should be taken into account when considering the results. First of all, it must be noted that the present follow-up study did not capture causal relation between evaluations of competences and employability. The number of participants was quite small and for that reason statistically significant differences might not occur although there were differences in means. In addition, qualitative differences between the Rich and Limited evaluation groups were determined based on the interviews, and in the study they were compared to the descriptions given in the open-ended answers. It is therefore possible that the open-ended answers did not reveal all the differences that could be found using in-depth interviews. It is important to bear in mind that when exploring graduates' evaluations of their competences and job satisfaction, the value of skills and knowledge depends on their jobs and workplaces, and that work experiences and expectations change over time (Mora, Garc ıa-Aracil, and Vila 2007; Clark and Zukas 2013) . It should be also noted that most of the participants in the present study had graduated from generalist programs: research shows that there are disciplinary differences in how students have developed competences (Kember and Leung 2011) as well as career success (Garc ıa-Aracil and Van der Velden 2008; Okay-Somerville and Scholarios 2017). Thus, disciplinary differences and other programmes would be important to explore in more detail in the future.
To summarise, the results showed that graduates who were able to evaluate and describe more competences at the time of their graduation, namely the Rich evaluation group, perceived their current job as corresponding more to their education. Further, they seemed to more often be working in their own academic field and had experienced fewer months of unemployment. On the other hand, graduates with limited evaluations of their competences at the time of their graduation mentioned having more challenges related to employment and were uncertain of their goals. It seems that the ability to recognise competences at the graduation phase is also crucial in terms of later career success. Moreover, not all students are able to see that academic competences developed at university are the competences that are needed in working life as well. Raising students' awareness of competences and developing reflection and organising skills should therefore be emphasised more in teaching.
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